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T 2% &b

fRBeE - WikBE - " (OECD, 2019)
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PISA2018RE:EHIEnrK &

Countries and economies whose mean score is not statistically significantly different

from the comparison country's/economy's score

555 | B-5-J-Z (China) Singapoere

549 | Singapore B-5-Z (China)

525 | Macao (China) Hong Kong (China),’ Estonia, Finland

524 | Hong Kong (China)! Macao (Chinal, Estonia, Canada, Finland, Ireland

523 | Estonia Macao (China), Hong Kong (China),' Canada, Finland, Ireland

520 | Canada Hong Kong (China),! Estonia, Finland, Ireland, Korea

520 | Finland Macao (China), Hong Kong (China)," Estonia, Canada, Ireland, Korea

518 | Ireland Hong Kong (China),! Estonia, Canada, Finland, Korea, Poland

514 | Korea Canada, Finland, Ireland, Poland, Sweden, United States!

512 | Poland Ireland, Korea, Sweden, New Zealand, United States'

506 | Sweden Korea, Poland, New Zealand, United States,! United Kingdom, Japan, Australia, Chinese Taipei, Denmark, Norway, Germany
506 | New Zealand Poland, Sweden, United States,! United Kingdom, Japan, Australia, Chinese Taipei, Denmark

505 | United States’ Korea, Poland, Sweden, New Zealand, United Kingdom, Japan, Australia, Chinese Taipei, Denmark, Norway, Germany
504 | United Kingdom Sweden, New Zealand, United States, Japan, Australia, Chinese Taipei, Denmark, Norway, Germany

504 | Japan Sweden, New Zealand, United States,’ United Kingdom, Australia, Chinese Taipei, Denmark, Norway, Germany

503 | Australia Sweden, New Zealand, United States,’ United Kingdom, Japan, Chinese Taipei, Denmark, Norway, Germany

503 | Chinese Taipei Sweden, New Zealand, United States,’ United Kingdom, Japan, Australia, Denmark, Norway, Germany

501 | Denmark Sweden, New Zealand, United States,’ United Kingdom, Japan, Australia, Chinese Taipei, Norway, Germany

499 Hnma}r Sweden, Unrted States.‘ Unrted Klngdom Japan, Australla Chinese Taipei, Denmark, Germany, Slovenia

E,Emiﬂﬁﬁﬂ

- NEX -

EHMRBEERDEAFS (81 - 211) - BHF - BYED

SEMNZBHE (5£3-81l) MAaEZ=H -

(from PISA2018 Results Vol.1, p. 57)
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Country/ PISA 2018 |PISA 2015 |PISA 2012 |PISA 2009 |PISA 2006 |PISA 2003 |PISA2000 +
Region Rank Rank Rank Rank Rank Rank
(mean) (mean) (mean) (mean) (mean) (mean)
L 1 /

1 (555) 30 (494) (570) 1 (556) /

2 (549) 1 (535) 3 (542) 5  (526) [/ /
3 (525) 13 (509) 17 (509) 28 (487) 21 (492) 16 (498)
4 3 (527) 2 (545) 4 (533) 3 (536) 10 (510)
5 7 (519) 11 (516) 13 (501) 13 (501) /

SLNEEENT 6 (5200 4 (527) 8 (523) 6 (524) 4 (527) 3 (528)
7 (5200 5 (526 (524) 3 (536) 2  (547) 1 (543
8 6 7
9 8 2

9

Macao

Hong Kong (525)
(534)
(546)
(527)
(525)
(522)

/
/
/
6
/
2
6 ]

(521) 7 (523) 21 (496) 6  (517) (515) 5
(517) 5 (536) 2  (539) 1 (556 (534) 7

15 (504) (516) 4 (538) 8  (520) 15 (498) 15 (498) 9

fomese 26 (497) (523) (495) 16 (496) / /

HESBEEEREPISANRES BMBERIRE - H2006FMIGHE LA - HE
2015FRIRA FE&Es -




PISAR [E] )& 5! By Bl se H BR s

Aspect of Reading

2018- 2018-
Score S.E. Score S.E. 2009 S.E. Score S.E. 2000+ S.E.

aelUUSUCUI 508 (3.1) 530 (27) <14 | (40) 522 (32) 6.6  (4.4)

Understand 529 (29) 530 (22) -07 (37) 522 (28 74 (40

Evaluate and
Reflect 532 (3.3) 540 (2.5 7.9  (41) 538 (32) -60 (4.6

HEBEE—ERERRNRIRRY - HPEFERARE (REE R AIEEE)

RINETE - BFEREBERNVFRIRAUWBRDS 7 -
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= REaPISANEZNEIEEE - R SRS
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PISA2009/2018& 550 H 5

Metacognition

Rank| Country/ Region _
Understanding & Access

remembering ST credibility

e 2009 2018 2009 2018 2018
BSJZ (2018)/

I 014 017 006  -0.12 0.05
Singapore 005 005 017  0.04 0.16
n Macao 010 008 -028  -0.23 0.13
4 Hong Kong 020 -030 -053  -0.53 -0.15
“ Estonia 023 019 015  0.07 0.05

HESBEHAVRBERBENRE —EERERKE - PISA201 FHEEEMECIER

S AYIS 1R E AR = {E X PISA2009 -




PISA2009/2018E:BEI%51E

Motivation (reading-related)

Country/ Region _
Self-concept Perception of

of reading difficulty

e 2009 2018 2018 2018

BSJZ (2018)/

Reading enjoyment

Shanghai (2009) 0.57 0.97 0.02 0.18
Singapore 0.29 0.19 -0.11 0.26
- Macao 0.08 0.26 0.41 0.21
4 Hong Kong 0.32 0.29 -0.22 0.15

- Estonia -0.03 0 -0.11 -0.15

HESEHRBENEBALE - BEEREORS -




PISA2009/2018F =@ iki5iE

Work Mastery Competitiveness Fear of failure

2018 2018 2018
BSJZ (2018)/
1
- Shanghai (2009) 28 4 09
Singapore 24 28 .50
- Macao 00 14 44
4 Hong Kong -0.03 13 .39

— Estonia _31 -12 -17

HEREMSHEBER/tE - FEBEPBBR/RENEERSS - LEEFRERAVED

HRE - mMERERKRM -




PISA2009}:2018 FHHRELNFER

Percentage of students who read for enjoyment

40.0
35.0
30.0

25.0

35.9
25.1
24.2 235
195 19.7

20.

0.0 16.7
15. 13.8 14.2
10- 7.3

5. .

0

Idon’tread for ~ 30 minutes or lessa Between30and60 1to2hoursaday More than 2 hoursa
enjoyment day minutes day

m 2009 = 2018

o

o

o

o

HEBEAE2018FMECRIZIEE A EEMEEARELGIEM « -




PISA2009}:2018 FHHRELNFER

550
540

541 541 .

530 524
520

510

500

490

480 479

470

460

450

440

I donotread for 30 minutes or less a More than 30 minutes 1to 2 hoursaday More than 2 hours a
enjoyment day to less than 60 day
minutes a day

Mean Reading Achievement

About how much time do you usually spend reading for enjoyment?

HEBENREREIRREN AR IEEREEZ - ’é HEE1530457 11

RS ERIEN B EEPISARGENEN S M ERS



PISA2009 /2018 R EX 25

Reading Instruction (student questionnaire)

Country/ Region

Teacher Teacher
stimulation support

e 2009 2018 2009 2018 2018
| BSJZ (2018)/

Disciplinary climate

Shanghai (2009) 0.45 0.79 0.14 0.56 0.36
Singapore 0.12 0.09 -0.04 0.17 0.24
- Macao 0.11 0.12 023  -0.06  -0.08
4  Hong Kong 0.37 0.24 -0.03 0.12 -0.02

“ Estonia 0.05 0.20 006  -011  -0.11

HEREMSHEER/ME - FEBERRPIGRENKFREY - EHEEI

ETRZARMBEREIRA - BRERVZIHEBENEE -




PISA2018:R EF 51X

Reading Instruction (student questionnaire)

T_eacher AREIETE Perceived Teacher
directed of

. ] ) ) feedback enthusiasm
instruction  instruction

- BSJZ 0.48 0.38 0.28 0.29
n Singapore -0.03 0.30 0.42 0.27
“ Macao -0.01 -0.20 -0.13 -0.12

Hong Kong -0.07 0 0.12 0.06

“ Estonia -0.04 -0.13 -0.13 -0.08

HEREMSHEBER/ME - FEE2ERAPNRZMRZETRESEMN

Country/

O - BEEHEEBIRAEE  REHEMNAEHM A EAVRRAI—H -



PISA2018:R EF 51X

Reading Instruction (Teacher questionnaire)

. e Teacher . Adaptation .
D'Z‘I’im’;:’y directed  Stimulation s':;‘;‘:".‘g :9’3‘;“’93
instruction 9IS instruction '€€9PAC
- Macao 1 .32 -.39 - 46 -.61 -.37
4 Hong 59 .39 .46 .37  -57  -37
Kong
Taipei 22 -.30 -.37 -1.00 -.37 -.05

ALRABEMBEEIIRN=EEAME - R 7RERFZIN - KEDEREE
B - FEAMBFIRFEEBEHEAFANEIRICBEREER - Ko E=E

H3 B PR K3 -
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A e PR A B R AR ER YRR (%

oo st e
index

030 (002 0.37*
Summarising TN 0.40*
015 (002 0.46*
0.29 (0.01) 0.28*
022 (002 0.25*
0.15 (002)  -0.13*
003 (0.01) 0.06*
0.13 (0.01) 0.08"
0.39 (0.01) 0.10*

BRI ERARBHNGERZT  FEBENERRAMENRRBRIBRAZSZE - HX

ERIEEBRENHK - EFEBEFRBRFBZPRAERBEEBSROECDKE -




A (B e R R 4= R eR R R R BR A
Questionnaire Index ﬂ

Reading Instruction

Disciplinary climate 0.24 (0.03) 0.15*
Teacher stimulation 0.12 (0.02) 0.11*
Teacher support -0.02 (0.02) 0.05*
Teacher directed instruction -0.07 (0.02) 0.01

Perceived feedback 0.12 (0.02) 0.02
Adaptation of instruction 0.00 (0.02) 0.08*
Teacher enthusiasm 0.06 (0.02) 0.10*

RERZEHARREAFEBENRBERIRBERAKREY - EPLURFERS

4L B 53 80 0 25 B 2 5 64 22 2 B SE R IR AV B R R R Y]] -
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Concept-Oriented Reading Instruction
(CORI)
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Learning and
Knowledge

Achievement
Knowledge
Practices

UONBIOGE][07)

Engagement model of reading development (fm Guthrie & Wigfield, 2000)
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CORI R9ZE R A

=2 FE %8 ( conceptual theme )
- AR{ERIZER ( real-world interaction )
- BFZEI ( self-direction/autonomy support )
- BHERREME (interesting texts )
- [EME1#1E ( social collaboration )
© IR ( strategy instruction )
- THFEAMIZER) ( praise & rewards )
- &H (evaluation )
- ZEMIZ A ( teacher involvement )

- FRI2RVEEM ( coherence of instructional processes )
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Teacher

<)

Not only is it important for students to be engaged
readers but teachers must be engaged as well.

(from Baker, Dreher, & Guthrie, 2000)
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